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From:		Superintendent	Donald	Evans,	Ed.D 
	 
TO:		LCAP	Parent	Advisory	Committee 
	 
Date:		June	7,	2016 
	 
RE:		Response	to	Comments	submitted	May	16,	2016 
	 
	 
I.	Administrative	vs.	Direct	Services 

In	analyzing	the	planned	spending,	it	became	very	apparent	that	the	Supplemental	Funds	are	

being	heavily	used	to	fund	administrative	positions.	Along	with	this,	we	are	still	not	finding	that	

BUSD	is	looking	at	providing	and	implementing	services	based	on	proven	best	practices,	or	

parent/community	requests	for	quality	direct	services/increased	instructional	minutes,	or	with	

add--on	programs	that	can	reach	more	of	our	students	directly,	or	with	a	means	to	ensure	these	

funds	are	being	used	wisely	with	the	best	possible	cost	per	student	outcomes.	This	year	PAC	

members	are	increasingly	concerned	about	this	use	of	the	funds,	as	we	believe	that	direct	

student	services	are	the	most	optimal	use	of	LCFF	funding. 

Goal	1	is	to	UProvide	high	quality	classroom	instruction	and	curriculum	that	promote	college	and	

career	readiness	with	academic	interventions	in	place	to	eliminate	barriers	to	student	successV.	

Wowever,	X2,0Y0,ZY[	which	is	Y\]	of	the	supplemental	fund	budget	for	this	goal	has	been	

directed	towards	administrative	functions	that	BUSD	has	not	proven	will	improve	the	quality	of	

classroom	instruction	and	are	clearly	not	a	direct	intervention	service.	The	PAC	strongly	feels	
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parents	and	community	members	who	want	assurances	that	these	supplemental	funds	actually	
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2.ZS PLC X[0,000 Tf-12 100]	Indirect X0 X[0,000 
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SUBTOTAL $4,970,617   
$3,872,03

0 
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Summer	LCAP	Evaluation	and	will	again	be	provided	in	detail	at	these	times.	ihere	appropriate	

and	available,	student	skill	mastery	levels	are	broken	down	by	action	in	the	Annual	Update.		 

									 m	More	students	served	from	the	unduplicated	group		-	The	measure	of	students	served	

by	action	/	service	in	the	Unduplicated	group	was	provided	in	the	Mid-aear	Evaluation,	provided	

in	Section	[	as	well	as	in	the	appendid.		 

									 m	Data	that	reveals	narrowing	achievement	gaps		-	where	there	was	narrowing	

achievement	gaps,	the	data	was	clearly	displayed	in	the	different	methods	listed	above.		 

									 m	Disaggregated	data	revealing	which	school’s	practices	lead	to	program	success.		-	To	

preserve	school	confidentiality,	unless	a	program	or	service	is	directed	at	a	specific	school	bEd:	
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analysis,	the	PAC	continues	to	see	district	decisions	made	based	on	feel	good	concepts	instead	

of	fact-based	evidence.	 

ihile	Appendid	D	and	Section	[	provide	a	breakdown	of	the	cost	of	the	program	and	the	
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evaluation	measures	to	be	provided	throughout	the	year	and	through	the	on-going	qualitative	

evaluation	we	will	continue	to	review	measures	to	actions.	 

IV.	BUSD	Has	Failed	to	Define	Roles,	Goals,	and	Accountability	Measures	for	approximately	

$3.1M	of	Supplemental	Funding 

The	May	[,	2016	Board	Memo	from	Patricia	Saddler,	Director	of	Special	Programs	to	Supt.	Evans	

as	presented	to	the	BUSD	Board	of	directors	and	the	community	at	large	stated:		UThere	is	a	

need	to	further	define	the	roles	and	responsibilities	
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The	oustification	for	the	school	wide	implementation	of	these	practices	is	the	importance	of	
making	an	impact	on	the	learning	environment	and	the	climate	of	the	school	as	a	whole,	which	
will	have	a	disproportionately	positive	impact	on	the	targeted	subgroups.		These	services	are	the	
most	effective	use	of	our	funds	because	of	the	following:	 

m 
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Dr.	Evans	Response: 

As	described	above,	the	LCAP	evaluation	is	defined	by	the	State	requirements	including	a	

specific	alignment	to	data-metrics	as	outlined	in	Appendid	D.		In	addition,	further	focus	will	be	

recommended	to	assure	that	all	programs	are	evaluated	to	the	edtent	necessary	as	per	the	

release	of	data	as	outlined	in	Section	D.		The	FTE	and	funding	provided	for	the	position	does	not	

allow	for	work	outside	the	scope	determined	by	the	state.		The	full	BUSD	evaluation	carried	out	

in	the	summer	is	meant	to	supplement	the	Evaluators_	work	by	providing	a	more	complete	

picture	of	the	LCAP	and	BSEP	actions	and	services	as	per	BSEP	funding	allocations	of	the	

Berkeley	Research,	Evaluation	and	Assessment	office	including	the	Director,	the	Analyst	and	the	

LCAP	Evaluator.	In	addition,	the	Director	and	Analyst	provide	quantitative	data	throughout	the	

year	as	per	the	LCAP	and	Board	calendar.			Finally,	it	is	the	recommendation	that	the	RTI	

program	is	a	focus	of	Evaluation	work	for	the	2016-17	year	as	outlined	above	with	a	partnership	

between	the	BREA	department	and	an	outside	consultant.	 

VI.	Restorative	Justice 

At	the	May	[,	2016	school	board	meeting,	the	PAC	formally	learned	of	the	District	Restorative	

Justice	Committee.	This	edemplifies	how	LCFF	funding	is	decided	without	any	opportunity	for	

PAC	bor	any	parentc	input.	Wow	can	the	PAC	be	a	meaningful	committee	if	an	unknown	district	

committee_s	recommendation	on	how	to	spend	over	X[00f	of	the	LCFF	Supplemental	budget	

has	been	fully	decided	without	any	meaningful	communication	with	the	PACk 

In	June	of	201Y	the	PAC	edpressed	its	concern	that	URJ	programs	are	being	funded	to	reach	a	

goal	without	having	first	defined	the	goal,	the	pathway	to	reach	it,	and	the	funding	it	needs.V	

Currently,	we	have	not	been	provided	with	any	more	details	to	clearly	understand	how	

Restorative	Justice	is	being	used	and	measured	for	success/accountability.	ihat	were	the	

results	of	the	iashington	Pilot	RJ	programsk	Is	the	plan	to	let	every	Middle	School	principal	use	

its	Restorative	Practices	Counselor	in	its	own	wayk	Wow	will	the	Wigh	School	RJ	program	work	

with	the	various	other	academic,	intervention,	and	social	emotional	counselors	at	BWSk	The	PAC	

wants	to	be	clear	that	these	funds	will	be	used	for	a	clearly	developed	and	well-communicated	

program,	with	associated	measurable	outcomes	that	include	how	fidelity	to	the	program	is	

monitored. 
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Dr.	Evans	Response: 

Restorative	Justice	Pilot	Program	at	iashington	201Y-16 

This	year,	BUSD	awarded	iashington	Elementary	a	pilot	program	in	Restorative	Justice.		ie	are	the	

only	elementary	school	in	the	district	to	have	a	staff	member	from	SEEDS	at	our	site	two	days	per	

week.		SEEDS	is	a	community	organization	that	leads	mediation	and	restorative	oustice	work	in	

schools	in	our	area.		The	SEEDS	consultant	has	been	leading	trainings	for	classroom	teachers,	our	

administration	and	staff	to	integrate	restorative	oustice	practices	into	our	school. 

 

ihat	is	Restorative	Justice	bRJck 

iashington	has	many	tools	in	place	to	create	clear	edpectations	for	children	and	build	positive	

classroom	communities	and	school	climate	bToolbod	Curriculum,	ielcoming	Schools	Curriculum,	

Positive	Behavior	Supportsc.		But	sometimes	conflict	does	arise.		RJ	practices	give	teachers,	staff	and	

our	administration	a	way	to	bring	children	together	to	solve	problems,	address	harm	and	repair	

relationships.		RJ	also	supports	the	other	tools	we	have	in	place	to	promote	positive	school	climate,	

enhance	community	building,	and	build	restorative	discipline	structures.	SEEDS	specializes	in	

working	with	school	communities,	both	locally	and	nationally,	to	implement	restorative	practices	

and	build	capacity	within	a	school	site. 

 

RJ	Program	Implementation	in	201Y-16 

A	challenge	that	we	encountered	was	in	shifting	RJ	from	a	primarily	reactive	program	to	a	proactive	

one.		Rather	than	waiting	for	harm	to	occur,	we	wanted	to	use	RJ	resources	to	grow	student	

capacity	in	interpersonal	problem	solving,	to	prevent	small	problems	from	becoming	big	ones. 

Given	this,	we	opted	to	begin	a	schoolwide	focus	in	training	teachers	and	children	in	how	to	give	and	

receive	an	UI	MessageV.	A	bulletin	board	in	the	main	hallway	featured	I	Messages	and	showed	

children	solving	minor	problems	using	this	tool.		This	focus	will	continue	in	the	2016-17	school	year. 

 

Teacher	Trainings:	October	7	and	October	1[	201Y 

Teachers	were	given	an	overview	of	the	RJ	program	and	participated	in	an	RJ	circle	over	a	two-hour	

session	in	the	fall. 

 

Access	to	RJ	Services 
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Staff	can	contact	the	SEEDS	practitioners	via	email	or	in	person	to	request	support	with	student	

problem	solving.		The	consultant	maintains	a	log	of	student	contacts	that	notes	whether	the	service	
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academic	edcellence.	The	Restorative	Ambassadors	is	a	group	that	trains	students	on	peer	

mediation	and	circle	keeping.	Students	will	be	able	to	help	fellow	students	resolve	low-level	conflicts	

using	conflict	resolution	principles	and	practices	and	also	lead	community	building	circle	activities	

for	classes	across	all	learning	communities	when	requested. 

 
BTA	RJ	Pilot 

 
Two	RJ	Coordinators	 

 

VII.	RTI 

The	PAC	is	not	convinced	that	RTI	teachers	are	the	best	use	of	LCFF	funds.	The	proposed	RTI	

budget	for	2016--17	consumes	44%	of	all	Goal	1	supplemental	funding	and	61%	of	Goal	1’s	K-5	

funding,	and	will	cost	approximately	$1750	per	student	of	LCFF	funds	for	what	is	primarily	an	

indirect	service.	$1,750	would	equate	to	approximately	4,200	direct	instructional	minutes	per	

student	if	the	service	was	being	provided	by	someone	at	a	$25	per	hour	rate	($1,750/25*60). 

The	PAC’s	been	told	that	some	RTI	teachers	provide	direct	services,	but	this	raises	more	questions	

than	answers.	Did	BUSD	intentionally	hire	teachers	to	be	RTI	coordinators	to	have	them	provide	

some	direct	services?	Could	it	be	that	some	of	K-5	principals	use	their	RTI	teacher	resources	to	

meet	other	needs?	The	circumstances	in	which	RTI	teachers	are	supposed	to	provide	direct	

services	are	not	clear.	Moreover,	teachers	filling	multiple	teaching	roles	blurs	responsibilities	and	

the	line	between	direct	and	indirect	services.	New	LCAP	teaching	positions	has	resulted	in	many	

teachers	wearing	multiple	hats	in	BUSD	schools.	A	0.6	RTI	teacher	might	also	be	a	0.4	Literacy	

Coach	or	.4	ELD	teachers	for	example;	any	combination	is	possible.	Again,	because	our	

assessment	data	is	inadequate,	the	PAC	and	the	community	remains	unclear. 

Last	year,	the	PAC	was	concerned	that	RTI	had	been	erratically	implemented	which	was	

confirmed	by	the	May	2015	BUSD	Behavioral	Needs	Assessment.	This	year,	PAC	has	been	told	

that	Maggie	Riddle	has	brought	consistency	to	the	RTI	program	across	K-5	schools.	District	

reassurances	do	not	satisfy	the	PAC.	The	PAC	wants	more	detailed	program	information	and	

quantitative	data	that	defines	what	RTI	teachers	do	and	shows	how	their	indirect	and	direct	

services	benefit-unduplicated	students. 
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Overall,	BUSD	cannot	continue	to	operate	in	good	faith;	it	is	not	acceptable	to	the	PAC	to	see	
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m feep	record	of	students	receiving	interventions	in	Illuminate	including	the	start	and	

ending	reading	levels	as	well	as	the	number	of	minutes	served	per	week.			

.[0	FTE 

m Provide	e0]	of	FTE	direct	instruction	and	intervention	programs	such	as	Do	The	Math	

and	LLI	

m Coordinate	training	in	intervention	programs	such	as	Do	The	Math	and	LLI	

m Coordinate	coaching	and	support	for	teachers	in	Tier	1	differentiation	strategies	and	

intervention	lessons	-	See	attached	

m Welp	develop	parent	communication	tools	with	the	help	of	the	RTI	team	and	in	

partnership	with	the	Office	of	Family	Engagement	person	assigned	to	the	school.			

											 
SSTs	-	There	is	a	stipend	for	coordination	of	SSTs.	 

Y0[s-	Can	be	a	part	of	case	management,	but	can	also	be	coordinated	by	other	staff 

 
VIII.	Math 

The	PAC	has	several	issues	with	having	the	LCFF	budget	fund	[6]	of	its	district	wide	math	

coaches.	ie	realize	math	coaches	are	integral	to	how	the	District	is	rolling	out	the	Common	

Core	curriculum^	but	the	District_s	need	for	a	funding	source	appears	to	have	trumped	the	needs	

of	unduplicated	students.	There_s	no	way	to	demonstrate	how	unduplicated	students	derive	a	

benefit	from	the	indirect	trickle	down	services	of	our	math	coaches	--who	are	mostly	providing	

professional	development	which	hopefully	benefits	all	students.	The	only	thing	we	can	be	

certain	of	is	that	math	challenges	for	unduplicated	students,	and	most	students	in	the	district	

for	that	matter,	have	been	compounded	by	the	Common	Core	curriculum.	Classrooms	have	not	

been	sufficiently	resourced	and	Instructional	Aides/After-school	Tutors	have	not	received	any	

training.	Our	historically	underserved	students	need	direct	math	support,	and	they_re	not	

getting	it.	An	alternative	use	of	the	LCFF	supplemental	funding	amount	of	X26\,e00	could	

provide	a	well-	developed	math	support	program	for	the	unduplicated	students	in	which	

outcomes	and	progress	could	be	directly	measured. 

Dr.	Evans	Response: 

Given	the	stage	of	development	of	our	teaching	staff_s	implementation	of	the	common	core,	the	

math	coaching	provided	by	the	LCAP	Supplemental	funding	still	plays	a	critical	role	in	the	
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we	do	not	want	to	implement	another	concept	that	hasn_t	been	clearly	defined	and	results	in	a	
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Figure	1:	 

	 

X.	ELD	Coach/Support 

This	is	another	role	for	which	the	PAC	is	keenly	interested	in	how	the	District	will	define	this	role	

and	its	goals	bsee	Ihc. 
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Since	LCFF	did	not	fund	this	position	in	201Y-16,	the	PAC	never	discussed	it	this	year.	But,	[\]	of	

its	funding	for	2016-17	will	come	from	supplemental	funds.	For	this	reason,	some	questions	

submitted	in	June	201Y	as	a	result	of	201[-1Y	PAC	discussions	are	being	asked	again. 

Dr.	Evans	Response: 

LCFF	Supplemental	funded	.[	of	the	District	ELD	Coach.		 

p						Does	the	District	ELD	Coach	.40	fte:	Monitor	the	progress	of	ELD	programs	at	all	sites	K-12.		
Does	the	ELD	coach	ensure	that	100%	of	ELL’s	are	being	served	and	are	receiving	ELD	instruction:		
-	
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